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Table 1

Core Design Elements of Team-Based Learning (TBL), Associated TBL Principles,
and Effects on Engagement With Content and Peers

Team formation Equal allocation of resources s critcal to ~ Teams with too few (ie., less than'5)  Team motivation to work together
the leaming process_ Unfortunately,  leamers often lack suficent “assets”  increases when learners believe theit
equal llocation usually does not occur (2.9, knowledge) o tackle complex asets match those of other teams.
when leamers are allowed to form their  problems; too many learers (ie., more  Heterogeneous teams promote
‘0w teams or when teams are formed  than 8) on a team permits “social ‘communication skills development as
by Convenience (e.g., where learers sit  loafing.” leamers work out diferences in their
i the cassroom). perspectives.

process. ity ing group 5,
and team members to verfy thatall  motivates learers to prepare by acquiring _teach each other, often using
learmers are prepared to apply course  background knowledge before coming to  language that is more accessible than
concepts o Solve reakworid, complex  ciass sessions. that of the (expert) teacher

tasks. RA begins with individual RA tests
(RATS) these are followed by group
RATS (which incude the same questions
25 the ndividual tests), and then

ebriefing among the whole dlass.
iihediate feedbaci  immediate feedback enances both  Obiaining anawers to questions following  Immediate outcomes based feedback
individual learning and team compltion of the group RAT about team performance on the
communication processes. (mmediately after the indvidual RA)  group RAT (provided through
allows indiidual misunderstandings to be  immediate scoring techniques”
arfied before they become entrenched.  continually reinforces the expectation
that students will work together
effectively and provides a disncentive
f0r poor team communication
behaviors (eg. poor stening,
Overassertivenéss).
Sequiencing of i Cass ~ Prope sequencing of Wiltipie opportunites o Giscuss and " interigam discussons Soliiy Group
problem sohing activities—intrateam followed by apply knowledge to sohe a problem _ dentity and cohesiveness. Teams
terteam actities—enables earners to foster eater epth of engagement with  want o use their infrateam discussion
deepen thei levelof thinking and can  course concepts. time effectively to avoid
affect the team development process. embarrassment during interteam
discussions.
Foiirss ‘Attention to the four S “ASSigning a Sgnificant probliem With eal Simiitanaois i2porting of Specific

Structure—significant problem, same  worid relevance increases interest during  choices enhances recognition of
‘problem, spedific choice, simufianeous  intrateam discussions. Assigning the Same  Controversy across teams.
reporting—fosters indvidual and team  problem t0 all teams increases interest  Constructive controversy across teams

‘motivation, a common frame of Guring interteam discussions. Tasks motivates collaboration within teams
reference, citcal thinking and constructed at a “specificchoice” level 1o defend points of view.

conceptual depth, and energy during  foster conceptual depth in ntra- and

‘Whole-class discussions. interteam discussions.

i any teaching endeavor, ing individual performance
incentive structure has powerful effects  out-of-Class preparation.
on the achievement of course goals.

peers may possi neg P
that other forms of feedback may not,  peers motivates leamers to prepare for  learers’ accountabilty to the team. It

because peers have a unique and and participate In class. Peer feedback  akso reinforces the importance of
important relationship with one another  also shapes speciic leaming behaviors,  every indviduals preparation and
as learners. Such as assertiveness and collaboration.  participation as these affect overall

team performance.
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